DOCOMERT HRESUME

ED 051 807 JC 710 181

AUT:.OR Blai, Boris, Jr.

TITLE Educational Goals and Selected College-Related
Valuations of Public and Private Junior College
Students.

INSTITUTION Harcum Junior Coll., Bryn Mawr, Pa.

REPORT NO IRR-71-14

PUB DATE 71

NOTE 12p.

EDRS PRICE EDRS Price MF-$0.65 HC-$3.29

DESCRIPTORS *Educational Objectives, #*Junior Colleges, *Student

Attitudes, Student Characteristics, *Student
Opinion, *Values
IDENTIFIERS Pennsylvania

ABSTRACT

The values and goals of students from Harcumr Junior
College (Pernsylvania) a private, resident, all female college, were
compared with students from Harrisburg Area Community College
(Pennsylvania) a public, non-resident, co-ed college. The two groups
of students were compared in terms of their parents' educational
background, their educational goals, their most valued college
experiences, and their most disappointing college experiences. It was
found that although Harcum student's parents have a higher
educational level, there were no significant differences between the
two groups of students in the ranking of nine educational goals.
Neither group associated the more personal goals with their formal
schooling. In terms of frequency of selection, the most valued
experience categories for Harcum students were all directly concerned
with academic matters. The most valued experience categories selected
by Harrisburg students included personal experiences as well as those
relating to acaderic matters. There were differences between the two
groups in their ranking of the major disappointing experiences
categories, however, both groups expressed disappointment in their
fellow-students and social and organizational activities. (CA)




U.S. DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
OFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
. THE PERSON OR ORGANIZATION ORIG-
® % % k % &k & % % % &k %  INATING IT. POINTS OF VIEW OR OPIN. o o3 ok X X % Kk ok ¥ ¥ &
© IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY.

ED0518 07

Educational Goals and Selected College-Related Valuations
of
Public and Private Junior College Students

Relevant Reséarch - Relevant Education
Partners in Progress
- (IRR 71-14)

*
*
*
*
%
*
*
®
*
*
*
*®
*
*
*
*
.
*.
*
=
]
*
»
*
*
.
*
*
*
.
*
]
]
®
.

****’*Q*i****{******i*************i***#**'l'

R R . ek h R A B R R

.""UNI\‘I’ERSITY OF CAL
. L0S ANGELES

AUG 12 1971

CLEARINGHOUSE FOR
JUNIOR COLLEGE
INFORMATION

Aruitoxt provided by Eic:




Office of Research
IRR 71-14

Educational Goals and Selected College-Related Valuations
of
‘Public and Private Junior College Students

1. In 1969, Harrisburg Area Commumty College (Snyder, 1969) issued a compre-
hensive report reflecting a description of the self-reported characteristics, attitudes
and concerns of their students; Spring 1969. Respondents to their questionnaire were
1047; of which approximately 70% were male, Also, only 28% were aged 1€ and 19,
the remaining 72% being 20 years or older; approximately 74% were part-time and
26% full-time students. There were no resident students.

2. In the Spring of 1971 a questionnaire survey was conducted among 630 Harcum
students; all female, and 1009 of them younger than 20 years. Paralleling several
elements of the Harrisburg survey, this study sought to ascertain similarities and
_contrasts in the views of these two junior college populations; one public, non-resident,
and co-educational; the other private, 70% resident and all-female, Specifically, this
comparison inquiry related to (1) their educational goals; (2) most valued; and (3)
. most disappoinung college~related experiences.

3.  As Snyder notes, "The educational. level of parents of these (Harnsburg) students
was similar to that found in other community ‘colieges (American Council on Education,
1967); and, as one would expact, parental educational levels are below those found

in students in four-year colleges and universities (Austin, 1965, 15)." The contrasts
with the parents of the Harcum students are revea.led in Table 1, All figures are

; rounded-otf to. the nearest whole number.

Table 1°- Dist:ribuuon of Selected Levels of Educanon for Parents

l LEVEL - | _‘Mothers . Fathers
- __-__|Harcum |Harrisburg Harcum| Harrisburg |
(..ompleted 8 g;ades or Less v 0% I 12% 0% 16%
- iAttended high sehool 1 18y 1% | . 19%
~|High school graduates . 67% _54% 35% 40%
: Recelved bachelor or adv degrees ' 3_1% R 5% ‘ ‘619 12%

noth and_fathers, the levels of schoolmg for the parents of the
were ’oons,i,suentlz er:'th’an- among.the Harrisburg parents;
ng those fou among"the parents of four-year college students.

',of the mothers and somewhat more than
 did not graduate from high school "
le, only tl% of t.'.le mothers and ﬁathers dld not
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(2) "At the upper level, just over 4 percent of the mothers and about 12%
of the fathers had earned a bachelor's or higher degree!' (Snyder, 1969), For the
Harcum sample about one-third of the mothers and 6 out of each 10 fathers Had
earned these degrees.

(3) For the Harrisburg group of parents, '"Whereas the mothers are somewhat
more educated than fathers at the lower leveis (did not graduate from high school), they
are less well-educated at the upper levels (attended college or received college degrees).
Essentially, these data trace the national paxern in which males tend more to drop out
at the secondary school than females, but higher educaticn is held to be more important
for males than for females, (Havighurst and Neugarten, 1967, pp. 74, 75, 98)." '
(Snyder 1969).

4) Among the Harcum group of mothers a greater percentage earned bachelor
or advanced degrees than did the Harrisburg group of mothers or fathers. This same
fact also applies to the Harcum group of fathers. -

(5) Six times as many Harcum group mothers earned bachelor or advanced
degrees as did Harrisburg group mothers, and five times as many Harcum group
fathers earned bachelor or advanced degrees as did the Harrisburg group of fathers,

Educational Goals

5. ‘The students themselves at both Harcum and Harrisburg "were asked to rate

each of nine educational goals as either being 'essential,' ‘important, ' f some importance’
or 'of little importance.' The goals were adapted from a national list of general educa-
tional goals (United States President’s Commission for Higher Education, 1947)".

(Snyder 1969). Their rat:lngs are summrized in Table 2.

g Tahle 2'-- Rau_.ngs of Educational Goals as "Essential” or "Important"

S . Percent
v Educational Goal o Toreum | Harmi 3@2
: l Developlgimy mind and ﬂu.nldg; ability ' 73 98
- {2+ Obtaining vocational or proﬁessional traininL 99 91
|3.:Learning how:to enjoy life . 72 .- 81
4. Euni‘ngahigliermwme T 61 78
_.-|5. Developing my personality - - 84 73
- |6. Developing moral standards ~ | 48 68
ST M \/Iakgmg'adeslrable marria : : L 47 64
- |8 Developing a satisfying phil osophy L 52 | 61 .
19 Beea ‘Becoming'a. cultnredperson R 86 56 .
L [ A 69 i 74
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6. Table 2 reveals the following facts:

(1) At the very least, a majority of the Harrisburg respondents considered
each of these nine goals to be either "essential” or "important, " with virtually the
entire group rating development of mental ability most highly,

(2) In contrast, among the Harcum group, less than a majority considered
either "Developing moral standards" or "Making a desirable marriage" as either
an "important" or "essential" educational goal, with the greatest majority (99%)
singling out "Obtaining vocational or professional training,"

7.. It is noted that an average of 69% of the Harcum group valued the 9 fixed-

choice educational goals as either "Essential" or "Important;" with an average of

74% of the Harrisburg group so indicating. Is thie a ‘significant’ difference? Probably
the most common problem in educational research is to determine whether two samples
differ sufficiently in a characteristic to discredit the hypothesis that the samples are
from populations similar in the characteristics chosen for comparison, (in this case
the 9 fixed-choice educational goals),

8. The purpose of a test of significance (in this case the Chi-square test) is

always to determine the probability that an obsexved difference between two independent
samples could result from the fluctuations of random sampling, or so-called "sampling
errors,”" To accept the "null hypothesis" is to conclude that the observed difference

is due to chance (the fluctuations of random sampling, or "sampling errors™). To reject .
the "null hypothesis" is to conclude that the observed difference is a "real" one;
i.e, not due to chance.

‘9, To determine if the obtained difference between the averages of these two
groups was likely to be a chance or true one, the Chi-Square test was utilized:

v -where X = Chi~square formula for
Te testing agreement between
‘observed & expected results
fo = Frequency of occurrence of

observed facts
fo = frequency of occurrence on
n 2 : some hypothesis
‘X 20 7wiﬂ1aprohabilityorP- >01 '

vlo. : The primary ohjective of statistical inferenoe is to enable us to generalize
from a- sample to some larger population of which the sumple is a part, Speaking
‘ ,:_-merally, there,is never any ‘absolute certalnty in scieace, : All conclusions drawn
' ' ents ‘contain’ an element of risk, What the Chi-square test permits one
i re_cisely, is the extent of this risk, - In this instance it may be stated
' ‘than one chance in-100 that the: obsexved difference in averages
ups m.ight have occurred throu@ "sampling errors." We therefore
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believe, with a high level of irnferred confidence, that the observed difference is a
"real” one (i.e. "significant')., We consequently conclude that a greater percentage

of public junior college students identify with this 9 forced-choice educational valuation
than do private junior college students,

11, The range of educational goals selections among the Harcum group was from
47% to 99% or 52, For the Harrisburg it was 56% to 98% or 42, Is this observed
difference ‘significant;' i.e. what is the probability that this observed difference

might have occurred simply through chance fluctuations? Stated conversely, what is
the probability that this difference is a "real" one; i.e. not a "sampling error' variation?
The Chi-square test for this data revealed a chi-square (X ) = 1.38 with a probability
or P = ,25 It was therefore concluded, since the probability level of confidence was
not .05 or less, that the observed difference between these two groups was not
stausucally significant; i.e. 25 times out of 100 such a difference might arise through
chance variaticns. Therefore it was considered that no significant difference was
found in the range of educational goals selections.,

12,  Tahle 3 below reflects the ranking of these educational goals; listed in
descending order of frequency of selection for the Harcum group.

Table 3:- Ranking of Educational Goals Valued "Essential” or "Impoxtant" A
Educational Goal . Ranking |

Harcum—Harrisburg:

1, Obwmxgglomnmd or professional training : 1’
2. Becoming a cultured person
3. Developing my personality {
|4+ Developing my mind and thinking ability i
5. Learning how to enjoy life _ —
16 . Earning a higher income -~ -
- |7 Developing a satisfying philosophy

8. Developing moral standards .~ -
- 9. Making_g. desxrable marrggg

] o o] | o] e en)vo| po

13 Tahle 3 reveals some mterest.ing simﬂaritles and contrasts:
- (1) th the exception of "Becoming a cultured person' (for the Harrisburg
’,group), both: groups selected the same goals to be among their "top-5." In general,
both gYOUps apparently priority-value the same goals - this despite the fact that
demographlcally, one group is 70% male and the other 100% female: one group is
100% below age 20- and the other 72% above 20. -
R (2) s furthe gted that both groups rank among their relanvely "low"
R educational goals. priority-valuatxons. marriage, development of moral standards, and
T ”ingfa personally satisfying philosophy ., ‘This would suggest that both groups do
‘ _se'personal achievements' wnh thelr formal schooling-education.
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Value-Disappointing Experiences

14,  As Snyder (1969) noted, "Respondents were asked to describe the experience(s)
at H,A.C.C. which they valued most, and the exgerience(s) at H.A.C.C. which they
fourd most disappointing. These were coded into 26 categories.” (of which 21 were
compared with the responses of the Haxrcum group). *The ..., categories include
aspects of administration, student activities, classes, counseling, college environment,
instructors and instruction, students, and other areas. These are summarized in the
following Table, for both groups; rank-listed in descending oxder of frequency-of-
selection by the Harcum group.

Table 4-- Categ_*ies of Valued Experiences, By Orxder of Frequency

Canegory ; Rank g
| Harcum. Harrisburg

T
Y

1. Classes and courses 1 3
2, Instructors, interaction with student 2 4
3. Instructors, generally 3 7 ;
4. Instruction, generally 4 9 i
S. Learning opportunity 5 i 1 '
6. Instructors, attitudes 6 16.5
7. Instructors, academic advisement 7 10.5
8. Swdents, long hair, hippies, etc. 8 16.5
9. Specific personal experiences -9 S
10, Friendly atmosphere 10 18.5
11, Spoxts = 11 15
12, Counseling o 12 12,5
.113, Housing and transportation 13 18,5
14, Suidents, social interaction B 14 2
15, Part-time work activities o , B 15 14
16, Student Newspaper: - . ' - 16 20,5
. 117, Students, attitudes: and behaviors IR - 17 10.5
. {18+ ~Administration; administrators .= .. - 18 12,5
19. Social, club, organizational activities: 19 ) i
120, Students,  school syirit and partlcipation ' : 20 20,5 i
21. Studentfreedomstobehave R —21 . 8 !

15 o In uerms of frequency of selection. the 7 mp-valued cauegories for Harcum
students ‘were all concerned; du'ect.ly. with academic matters: the instructors,
learning opportunity and’ dasses/courses. In contrast,’ among the Haxrisburg students
~ their 7 top-ranked eanegqries included not’ only academ;cally-oriented categories, but

- al80, personal expenences. social lnte:action with students, and college co-curricular
activities. : As Snyder (1969) notes, wnh refe:enee t:o the Harnsburg group' h
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"The opportunities to learn, to interact with others interested in learning, and to
interact socially, appear very important to our students."

16.  Once again, we pose the question - is this a 'significant’ difference, or is

it more likely to simply reflect a chance fluctuation? The Chi-square test was
applied to the average of the assigned rankings for the top-seven selections among the
Harcum group, as contrasted with the average of the assigned rankings for these
same categories by the Harrisburg students, The Chi-square was 1,43, with a
probability or P = ,23. The probability level of confidence was not .05 or less,

(the so-called 5 per cent level of confidence; the convention or arbitrary agreement
which stipulates that the obtained Chi-square is "significant" when it could arise by
chance only 5% of the time), It was therefore concluded that the observed difference
in ranking patterns of these two groups was not statistically significant; i.e, 23
times out of 100 such a differenoe might arise through chance fluctuations alone -
not "real" differences.

17, The individual, "major,” (10-or-more rank-order) differences noted between
these two groups were the following categories:

Harcum-ranked ' . Harrisburg-ranked
: 6th Instructors, attitudes 16.5th
l4th - Students, social interaction 2nd
19th Social, club, organizational activities 6th
21st Student freedoms to behave 8th

18, - Paragraphs 15 and 16 above suggest that the "most valued" college-related
experienees among the Harcum students are more consistently academically-oriented;

" with a higher-level of social interaction bei.g valued by the Harrisburg group. This

. ;;ranking pattern also reveals that the Harcum students, as a group, assign low-to-
..very-low "most. valuec " rankings ‘to social interaction with students; college
- -co=curricular. activmes.nan 's;udent freedoms to behave, (The very last item
" noted: undoubtedly reﬂects, in'part, the fact that Harcum is predominantly a resident
- college’ ;70% Harrisburg a day-oommuuer learning center),

_ 19 o 'Ihe ﬂnal area of inqulry-comparison was that of ranking those college-related

* experiences which they found to be "most disappointing,” They are summarized in the
‘ afollowing table for both groups- ranked in deseending oxder of freqnency—of-selection v
"jzby the Harcum group. TR .
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Table 5:- Categories of "Most Disappointing" Experiences

Category -
1 Student freedoms to behave

2. Administration, administrators

3. Students, attitudes and behaviors

4. Social, club, organizational activities

£ _Students, social interaction

6. Counsel

7. Student Newspaper

1
2
3
4
—
6
7
8
9
10. Housing and transportation 10 13
11
12
13
14
15
16

_|8. Part-time work activities 16
9. Students, school spirit and particlpauon 3
11, Specific personal experiences 1
12. Instructors, academic advisement 11
13, Sports , 10
14, Unfriendly atmosphere 17.5
15,  Instructors, attitudes 17.5
16. "Classes and courses ’ 4
17. Instructors, interaction with students 17 23
18, - Instruction, generally - 18 8
{19, Instructors, gercrally : 19 5
20, Students, long hair, hippies, etc. 20 20

24

21 Learnj.ng oppor_tgni_ty _ : 21

Note Rankings beyond 21 are included for the Harrisburg group as their
responses were grouped into 26 cauegories.

B 20. ‘ For the Harcum population, quite consistent with their expressed "most valued"
. .ranking of "Smdent freedoms.to behave"; it being ranked #21 (least valued); it was also
ranked #1 as "Most. dlsappoinﬂng " Similarly, for the Harrisburg group, this category
; ranked well-up among the more valued experiences (#8), and also ranked least (#25)
~-among the. ""Most. disappointing" experiences. In general, this same relatively-
" consistent patuern is noted among the ﬁrst-9-ranked "Most disappointmg" experiences
: forthe Harcum group. o . : '
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Table 6:- Combined categories of "Most Valued" & "Most Disappointing" Experiences

Harcum Category | Harrisburg |
'Valued |Disapp. ValuedDisap
1 16 | Classes and courses 3 4
2 ~ 17 | Instructors, interaction with students 4 23
3 19 | Instructors, generally 7 t 5
4 . 18 | Instruction, generally 9 | 8
S | 21 | Learning opportunity 1 24

6 15 ! Instructors, attitudes 16.5) 17.5
7 12 | Instructors, academic advisement 10,5 11
8 20 | Students, long hair, hippies, etc, 16.5} 20
9 11 | Specific personal experiences 5 1
10 14 | Friendly atmosphere (unfriendly)* 18.5{ 17.5
11 13 | Sports 15 110
12 6 | Counseling 12.5] 19
13 | 10 | Housing & transportation - 18,5{ 13
14 5 | Students, social interaction 2 |21
15 8 | Part-time work activities 14 116
16 7 | Student newspaper : 20.5; 23
17 3 | Students, attitudes and behavior 10.5{ 2
18 2 : Administration, administrators 12,5/ 13
19 4 ' Social, Club, organizational activities 6 | 6
20 9 | Students, school spirit, and participation 20.5! 3
21 1 | Student freedoms to behave ; ' | 8 125

* For "most disappointi.ng"

: 22. . scanning Tahle 6, there appears tobea greater consistency in the Harcum
‘group than among the Hamsburg students. In general, where the Harcum group
. places ahigh value on a. category (i.e. a low-number ranking), they also rank the
category as a high-number or 'least’ among their "most disappointing’experiences.
‘In contrast, ‘in the following speciﬁc instances, there appears to be inconsistency
in the expressed attitudes of the Hatrlsburg group, as reflected in ranking these
canegories both as "most valued” and "most disappointing” college-related experiences.
* It would have been most revealing to seek to ascertain why, for example, "Classes- i
~.and courses" were highly ranked amon'g "Most valued" experiences, yet at the same
$ time were also highly ranked among the "Most disappointing" college-related experiences.

Most thsappomting ranking_

5
8

17.5
1

13

6

17.5
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23, In summary, this comparison survey of ecaucational goals and selected
college-related valuations among a group of 1047 students; 70% male; 72% 20 years or
older; 74% part-time; 100% non-residents; in attendance at a public junior college -
along with a group of 630 students; 100% female; 100% younger than 20 years; 100%
full-time; 70% residents; in attendance at a private, independent junior college
revealed that:

(1) there was a marked diffc rence ir the educational level of formal schooling
completed by their pareats; six times as many Harcum group mothers earned bachelor
or advanced degrees in comparison with the Harrisburg group mothers, and five times-
as many Harcum group fathers earned bachelor or advanced degrees as did the Harns-
burg group of fathers,

(2) Regarding educational goals, with two minor exceptions, at least 50% of
both groups identified themselves with each of the more forced-choices listed; the

- greatest percentage (98%) of the Harrisburg group selecting: "Developing my mind
and thinking ability, " and the greatest percentage (97%) of the Haxrcum group selecting,
"Obtaining vocational or professional training." In thi: connection, it has been noted,
(Blai, 1969) that "During the past decade, it has become increasingly evident to college -
administrators, faculty and guidance counselors, that more and more students are
viewing their college education as a means for acquiring some future, direct, material
gain or reward. The very strong emphasis on course grades which seems to be shared

by students and faculty; the fierce competition for admissions to graduate schools; the
increasing clamor that courses be geared to the ‘practical life' situations rather than
being directed to the cultural (liberal arts) enrichment of the individual; all seem to

: suggest that the college years are viewed by many students not so much as a means for
v becoming a more concerned and knowledgeable citizen, but rather as a means for
“acquiring a better (material) position in life; a 'good’ job, a high salary; prestige, power,

status, etc.”" (A survey in 1968 among some 530 Harcum students revealed at that

time that the greatest. percentage (91%) selected "To prepare for an occipation' as a

" ‘motive for auending cullege ) closely followed by "To acqulre more knowwodge" (907)

'-‘as a corrolary motive),

§ (3) A statistically signiﬁcant hlgher percentage (74%) of the Harrisburg g:oup

R ldentiﬂed with the 9-forced-cholce educauonal goals listed than did the Harcum group

‘(54%). SRR
S (4) No sfatistically sxgm.ficant djfferenoe was found in the observed d:.fferences
, 'in range of educational goals 'selecnons between these two groups,
BT (5) With one min exoeption, boﬂ: groups selecned the same "5-top"
- %;educatlonal goals' i
RERI : ,A Olmaimng vocational or professmnal traming
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(6) Both groups rank as "low" educational goals:
F - Making a desirable marriage '
G - Developing moral standards
H - Developing a satisfying philosophy
-'This suggests that this sizeable sample of young collegians do not associate
among their more important educational goals these evidences of personal 'achievement,’
_ (7) Among 21 categories of college-related experiences, the 'top~7" most
valued categories of college-related experiences selected by the Haxcum group were
all related, directly,with academic matters: whereas among the Harrisburg group they
_ also included personal experiences, social interaction with students, and college
co-curricular activities:

Harcum - - - Harrisburg
I - Classes and courses 161
11 - Instructors, interaction with students v
m Instructors, generally ' v
v ~ Instruction, generally
SV - Learning opportunity I
VI - Instructors, attitudes : '
Vit

Instructors, academic advisement ,
C : ‘ Il - Students, social interaction

V = Specific personal experiences
VI~ Social, club, organizational
R ‘ ' activities

. Thls d:lfferenoe in ranking patterns of the two groups was not found to be a real or
, statisﬂcally significant one, '

S 1 (8) Major (lo-or-more rank-order) differences noted between the two groups

Cer e | . Harrisburg-ranked
: "'Inst:ructors, ,atntudes : L -16,5th
. Students, ‘social interaction - : 2nd
ocial, club, organizational activities . 6th
t freedoms to behave o . 8th

e reve_al Ihat the "most valued" college-related
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Harcum Harﬁ%
I - Student freedoms to behave

II - Administrators, administration

1I = Students, attitudes and behaviors u

IV - Social, Club and organization act. Vi

V- Students, social mﬁeraction

VI = Counseling

VII - Student newspaper
' I - Specific personal experiences

III - Students, school spirit & partic.
IV - Classes & courses
V - Instructors, generally
Vil - Studenrs, disturbances & racial
' conflict
Both groups expressed disappointment in their fellow-students and social, club and
- organizational activities, Beyond these two areas their major eauegorles of
disappointment are d:sparat..
‘ (11) Despme ‘marked demographic differences between these Harrisburg
and Harcum student-populations, there evidently are considerably more similarities
- than diffexrences between them in theix edueational goals and attitudes regarding selected

eollege-relaued experiences. :
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